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history and tourism education as an autonomous whole system, its internal system functions need a
certain structure. Special local history and tourism training is a set of highly specialized subsystems
that are regulated by both the relevant component of regional culture and the necessary professional
specialization.

The purpose of special local history-tourism training is to provide both special-professional
(regional culture) and special-subject (tourism-local history, museum-ethnographic, ecological-local
history, etc.) training of future specialists.The implementation of special local studies training as a
mechanism for in-depth training of specialists should contribute to: a) the combination of various
components of educational activity (scientific, project-practical training, upbringing and
communication, artistic education) and the creation of conditions for the full satisfaction of the needs
of each individual; b) expansion of students’ opportunities for individual choice of educational content
and learning methods, taking into account their abilities and interests; c) raising the level of regional
culture of specialists in order to lay the foundation for the compliance of regional training with the
standard of training of specialists for the tourism industry in Ukraine.

Special local history and tourism training should be represented by an educational complex that
is able to ensure the development of a specific cultural component (scientific and project-practical
training, upbringing and communication, art education) through branch-educational components
(natural science, cultural science, human science, social science, etc.) in accordance with professional
specialization profile.

Keywords: training of tourist personnel, pedagogical innovations, professional training, local
history and tourism training, teaching methods, graduate education.
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I. TSYPNYATOVA, Tun SICHEN. Innovative subject-language integrated learning strategy (CLIL)
as an important factor in intensifying the professional training of future philologists.

The article examines the peculiarities of the use of strategies (CLIL) in the process of education
of students of higher education institutions. The essence of this concept has been studied and specified,
and the prerequisites for its emergence have also been considered. It is noted that the purpose of using
the subject-language integrated learning (CLIL) strategy in higher education institutions is to
simultaneously study a specialized subject and master a foreign language.

It is noted that the development of modern society requires specialists who are able to think and
act globally and creatively, who are able to establish international contacts, cooperate with partners at
the level of intercultural creative interaction, in other words, those who possess a high level of
intercultural competence, developed feelings of empathy, transspection, tolerances, etc. The period of
global digitalization and information revolution, which currently prevails, emphasizes the need for the
formation of communicative competence in graduates of higher education institutions at a high level,
since a competitive specialist must possess not only professional knowledge.
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The research emphasizes that the classes in which CLIL is applied consist of such components
as: content (acquiring knowledge, forming skills and abilities in the subject area); communication
(practical use of a foreign language in the educational process); cognition (development of cognitive
and mental abilities); culture (recognition of the existence of other cultures and self-identification as
part of the culture). The main principles of the CLIL strategy are substantiated. Its features and leading
components are defined, the advantages and challenges of implementing the strategy of subject-
language integrated education are analyzed. It has been proven that the introduction of CLIL into the
educational process of higher education activates the cognitive abilities of students and motivates them
to study academic subjects in a foreign language.

Keywords: strategy of subject-language integrated education, foreign language, integration,
education.


