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It is emphasised that the introduction of virtual learning environments into informal education is
a necessary condition for ensuring a high level of digital competence among future teachers.

The following theoretical and methodological approaches were used in the analysis of the
material: systemic, competence-based, axiological, and information and communication.

It is problematised that, unlike formal education, in informal education, VLE acts not only as a
channel for transmitting content, but also as a full-fledged environment for the implementation of
individual educational trajectories.

The main components of digital competence are listed and analysed: information literacy;
communication and collaboration in a digital environment; digital content creation; security; problem
solving.

It is concluded that virtual learning environments in informal education are not only the
technological basis for digital learning, but also an effective tool for organising a person-oriented,
independent and research-oriented educational process.

It is concluded that the introduction of VLEs into informal education requires the creation of an
appropriate digital ecosystem, which includes technical infrastructure, support from digital mentors,
integration of cloud services and pedagogical support mechanisms.

Keywords: development and application of virtual learning environments in the educational
process, informal education, virtual learning environment, digital skills, distance learning, pedagogical
support.
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Kobylianskal .

CLASSROOM MANAGEMENT AND MOTIVATION AS KEY FACTORS
IN TEACHING ENGLISH

The article is devoted to the theme of classroom management and motivation as key factors in
teaching English. Being able to organise a class is just as important as understanding rules about how
language work or how language may be learned. Without basic classroom management skills, any
lesson can quickly degenerate into chaos.

Interactive teaching methods are the actual way of teacher’s work in classroom, group or any
educational institution. Varying activities allows the teacher to cater for a range of different interests,
needs and learning styles. This is likely to promote engagement and reduces the chance of issues such
as boredom and frustration creating poor behaviour. Working in a group, students have improved
communication skills, manifested as a team spirit, and the characteristics of a leader of some
individuals.

The classroom management will achieve when it acquires the language motivation where is
the most effective weapon in the interactions of every person in the world. Forming motivation is the
main task in teaching foreign languages to students. Our brains can be motivated if we are in an
appropriate emotional state. Our emotions greatly influence learning. Fear and stress are demotivators, and
punishment and public reprimand negatively affect students” academic motivation. Teachers must provide students
with the tools to control their emotions.

Attribution theory suggests that when a failure or success occurs, students analyze the situation to determine
its perceived causes. Students need real evidence that effort will pay off, that setting a higher goal will not lead to
failure, that they can improve and that abilities can be developed and teachers should help them with this.
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The quality of relationships between teachers and students also influences learning process. Motivating
students is possible only if we understand them and truly care about them as fellow human beings.

The kinds of assessments you use also influence attribution and thus motivation. Teacher can’t give students a
grade (evaluation) and expect it to motivate them. We can, however, tell them what is right and wrong and give them
strategies to fix it (assessment), which will allow them to get better.

Keywords: classroom management, teaching English, motivation, students, teacher, learning,
relationships, foreign language.

(cmammio noOano M06oI0 OPUZIHATLY)

Classroom management refers to the ways in which student behaviour,
movement and interaction during a lesson are organized and controlled by the
teacher.

Classrooms cannot always be quiet. The learners should be doing most of the
talking and engaging, and the teacher should be a secondary figure who facilitates
the way students are communicating. Activities should incorporate student interests,
and should cater to getting students actively involved. Learning to speak must
involve speaking and if learners only speak to the teacher they won't get enough
practice, and the practice that is provided will all be of one type (quite formal, and
with an unequal power relationship between the participants). Interactive interaction
Is characterized by a high indicator of the intensity of communication of participants,
their direct communication, change of used methods and forms of communication,
which helps to diversify the perception of information, thereby improving its learning.
Interactive teaching methods include: presentation, heuristic conversations, role
plays, discussions, “brainstorming”, competitions with practical tasks and their
further discussion, design of technical plans, projects, carrying out of creative
activities, the use of multimedia computer programs and the involvement of English-
speaking professionals [3].

It is necessary to organize work in such way that it will allow students to
demonstrate creative and intellectual abilities, achievement, develop creative
thinking and learn to communicate with other people.

It is proved that group work is one of the effective methods of encouraging
motivation while teaching foreign language for students. Group work gradually
applied to the teaching of English as a foreign language, is one of the most
important performance of students for the development of their communicative
abilities. It refers to any classroom activity in which the entire group of students is
divided into pairs or large groups. Studies have shown that the group work method
Is useful in learning foreign languages, as it helps students to participate in various
types of interaction. It also supports a more favorable psychological and creative
atmosphere in the classroom. So, A. Brown noted that “group work provides
activities in which people help each other; it is a way to help groups as well as
helping individuals; and this method can allow individuals and groups to influence
and change personal, group, organizational and social problems” [1].

Teachers must provide some pair and group work but this can generate some
noise. Teachers need to distinguish between useful noise and non-useful noise.
Useful noise will come from people speaking the language, learners moving around
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or just needing to release energy or frustration. If the teacher judges that the noise
Is serving no useful purpose, they need to try to reduce it, perhaps by changing
activity. Most colleagues will be in a similar situation and will therefore be quite
tolerant [2].

The methodology of the lesson is active when no student is left without
attention and, in a favorable atmosphere, even passive students tend to be active
participants. As a rule, working in a group, students have improved communication
skills, manifested as a team spirit, and the characteristics of a leader of some
individuals. Thus, it creates conditions for individual self-expression within the
group, the ability to work in a team, develops a competitive spirit, which contributes
to the motivation of students that helps medical students to enlarge knowledge and
improve communication as well as verbal consolidation of their positions. This
method teaches the student to search for an active independent answer, which is
one of the main tasks of the Bologna process. Effective communication and cultural
awareness are important elements of language teaching, as intercultural
competence, ability to work in multilingual and multicultural teams, flexibility and
good communication skills are highly demanded by the employers [5].

An essential feature of the exercises for working in pairs is that they, unlike the
exercises of the frontal purpose, can not be focused on an “average” student. Such
exercises should be absolutely feasible for all participants of training. If this
requirement is not implemented, low-performing students become discreetly
nonparticipants in classroom activity or make many mistakes [2]. At the same time,
these exercises should not be too easy, i.e. focused on the low- performing
students, because in this case they will not ensure the progress of the advanced
students.

It should be also noted that interactive online learning is becoming popular.
The benefits of using interactive online learning systems are accessibility, flexibility,
absence of stress, quality of learning, personalized counselling, time and place for
learning, time saving and improve computer skills [6].

Discipline is not usually a problem with most groups of students, although
teachers sometimes report more difficulty if they are teaching large groups. The vast
majority of learners understand the sort of behaviour that is, and is not, generally
considered acceptable. There are several issues that can contribute to learners
misbehaving. Boredom and frustration are both potential reasons and these can be
heightened when a learner doesn't understand instructions and what they are
expected to do, or if material is too easy or too difficult. Where a class is difficult to
control, frequent changes of activity may be useful as behaviour tends to become
worse as learners get bored or go off-task. Therefore, careful planning of lesson can
help to promote good behaviour and reduce the likelihood of poor behaviour.
However, teacher always need to be flexible and may need to divert from their plan
in order to retain, or recreate, a harmonious, positive atmosphere and it is useful to
develop a stock of short activities that can change the dynamic of the class. For
example, if a class is overly boisterous, control can be re-established by using a
short activity that is done individually and demands focus, such as a simple dictation
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exercise. Choose a few lines from a text (perhaps one that has already been
studied) and read it aloud, first at normal speed and then more slowly, pausing after
each phrase so that learners can write it down. This activity has a pedagogic benefit
(practising listening, writing and reinforcing grammar and vocabulary) as well as
having a calming effect [4].

Teachers experience a range of emotions just like anyone else. However, even
when teachers are frustrated or annoyed, it is important that they remain a model of
polite, respectful behaviour in the classroom and are courteous to learners.
Teachers may show disapproval or displeasure but it is important that it is done in a
controlled manner. Also they need to monitor carefully and be aware of what is
happening in their classrooms.

A group of experienced teachers were asked to write a list of tips for trainees
on how to maintain effective discipline. Here are their ideas :

1. Learn all the learners’ names.

2. Ask yourself why there is a problem and tackle the root cause.

3. Never embarrass a learner, even if they are misbehaving.

4. Don’t ignore problems — deal with them.

5. If you sense an individual or a group of learners are beginning to misbehave,
position yourself near them.

6. Be friendly to learners, treat them as individuals, take interest, but don't try
be friends.

7. Vary activities.

8. Be consistent and fair.

9. If you have a difficult class, negotiate some rules and write them on a
noticeboard. Everyone (including the teacher) signs this so that it becomes a
contract.

10. Find out the policy on discipline of the institution you are working in and be
prepared to get support from senior staff.

11. Think about strategies you use if students are disruptive — what goes well
and what doesn't — so that you learn from your experience [3].

12. The classroom management will achieve when it acquires the language
motivation where is the most effective weapon in the interactions of every person in
the world.

13. The classroom management will achieve when it acquires the language
motivation where is the most effective weapon in the interactions of every person in
the world.

The classroom management will achieve when it acquires the language
motivation where is the most effective weapon in the interactions of every person in
the world. Teaching motivated students is fun and exciting because such students
find learning easier and worthwhile. Finally, teachers need to care because
sometimes we will do everything “right” but still fail to motivate our students. We
need to understand motivation well enough to realize that this occurs and then
move on [2].

In order to motivate students teachers should provide them with meaningful
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choices as to the topics they can study, the materials they can use, the strategies
they can implement, and/or the students with whom they can work. As an example,
students were more motivated when they were allowed to choose their collaborative
learning partners than when their professor assigned them to groups. One more
useful recommendation is to give students some control in developing or
implementing class activities [3].

Our brains can be motivated if new ideas and tasks are in the classroom.
Neuroscientists have found that novelty appeals to the brain. In studies of
motivational classrooms, teachers encouraged curiosity and suspense, stimulated
appropriate cognitive conflict, and encouraged students to try a wide range of
strategies to accomplish tasks.

Our brains also can be motivated if we are in an appropriate emotional state.
Sometimes, though, students get so wound up or are under so much stress that
instead of getting brains going, we need to calm them down. Just as teacher can
use exercise and movement to reinvigorate tired brains, you can use music, lighting,
and brain tools to help get students into an optimum state for learning. Our emotions
greatly influence learning. «<Emotional states run our lives, including how we think,
feel, remember, act, and dream» . One emotion, stress, seems critical for optimum
learning. Occasional or moderate stress is, for the most part, a healthy state. A brief
period of stress enhances memory. High stress, however, is not good for learning; it
has been shown to kill brain cells and keep students from participating fully in class.
«If the classroom is a fearful, unpredictable place and students seldom know where
they stand, they are likely to be more concerned with security and less with
learning». Fear and stress are demotivators, and punishment and public reprimand
negatively affect students’ academic motivation [1].

In addition, outside events that trigger emotions can influence motivation. If
students are aware of disrespect toward culture or ethnicity, they can become
demotivated. Students’ home lives, their friendships, and incidental events can all tip
motivation into demotivation.“You never know what happens in the hallways. At the
start of class, students could still be reeling from an insult, a breakup with a close
friend, a fight, or the loss of some- thing valuable. You will not be able to — nor do
you want to — keep emotions out of your classroom. Lack of emotion is just as bad
as uncontrolled emotion. Instead, work to avoid both extremes. Just as we've seen
with stress, moderate amounts of any emotion can enhance learning. Teachers
must provide students with the tools to control their emotions [4]. Students, if taught,
can learn how to self-regulate their own emotions using these tools. It is important
that they know when and how they can help themselves become better learners.

Current brain research, though valuable as you plan strategies for classroom
management, is not a cureall that will make children perfect angels who gobble up
knowledge each day. Brain research and the implications that stem from it require
some action research on your part as well. Make it your mission to plan, try, reflect,
and revise as you go. Making your room brain-friendly and motivational is not
difficult. It only requires that you think about what makes learning easy. It's not hard
to believe that being comfortable, having a drink of water, having time to think, and

179



Ileoazoziuni nayku Bunyck 163’2025

being able to get up now and then will enhance learning. Perhaps the Golden Rule
applies here: Treat your students as you would want them to treat you [5].

Researchers have found that motivation declines as students begin to show
differences in abilities and place more emphasis on competition. Students begin to
understand that others may have higher abilities in certain areas than they do. A key
to influencing motivation is how you, as a teacher, deal with those realizations. If
students begin to think that they don’t have the ability to succeed at a task, they may
decide not to try. Attribution theory suggests that when a failure or success occurs,
students analyze the situation to determine its perceived causes. This theory is
important to motivation and you as a teacher, because if students believe that they
can never improve at a task or that their innate ability keeps them from obtaining a
goal, they won't be motivated to continue. If we want to motivate students, we need
to help them understand that ability is only one factor in successful learning.
“Students need real evidence that effort will pay off, that setting a higher goal will not
lead to failure, that they can improve and that abilities can be changed” [ 3].

Some researchers recommend that teachers promote effortful strategy use
rather than merely effort. Effort alone will not help many students succeed and all
students need strategies for learning and success. Simply telling your students to try
harder is not good enough. You must help them gain strategies for future success.
Teachers also can help set mastery goals for students who attribute success to
ability. “Mastery goals orient learners to developing new skills, trying to understand
their work, improving their level of competence, or achieving a sense of mastery
based on self-referenced standards”. In contrast, performance goals are more
competitive and encourage students to focus on their ability by outperforming others
in achievements or grades. When students are focused on trying to learn and
understand the material and trying to improve their performance relative to their own
past performance, this orientation will help them maintain their self-efficacy in the
face of failure, ward off negative affect such as anxiety, lessen the probability that
they will have distracting thoughts and free up cognitive capacity” [2]. Students can
develop self-efficacy both by learning and by supporting others.

The quality of relationships between teachers and students also influences
learning problems, retention, competence with peers, tolerance of frustration,
academic and social skills, development and behavior. Motivating students is
possible only if we understand them and truly care about them as fellow human
beings. In other words, we must start by building relationships with them. Treat
each students as if he or she is your favorite. Greet your students every day with a
welcoming smile, whether you feel like it or not. Laugh or cry with them. Give them
choices. Respect them, show and mean it. Help them see purpose in all they do
[4].

Relationship with students don’t have to be mushy or stringy. In other words,
you don’t have to buy students things, tell them they are great or try to be their
friends. You don't have to meet with them outside of the classroom or stay in
contact with them forever, but you should let them know that they are worthy, truly
believe that they matter and be willing to support them on their journey of learning.
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Teachers who are perceived as being nurturing, supportive and helpful will be
developing in students a sense of confidence and self-determination which will be
translated into the learning-oriented behaviors of the intrinsically motivated student.
Teacher-student relationship is a critical factor in fostering a sense of competence
and autonomy [5].

Although positive relationships sometimes keep problems from occurring, they
are not the answer to every problem. There is a difference between having a
relationship with students and using relationships to get them to do what we want.
We don't want a group of children who are motivated to learn because they like the
teacher. We want children who are motivated to learn because they are interested
in the topic, have the tools to be competent and realize the importance of learning
[6].

Relationships cannot be created when there is fear. “The simple truth is that
most class-rooms today are managed by one thing and one thing only: fear. The
teacher is afraid: afraid of looking bad, of not being liked, of not being listened to, of
losing control. The students are even more afraid: afraid of being scolded and
humiliated, of looking foolish in front of peers, of getting bad grades. Although fear
may get children to do what we want, it will not help them learn or get them to do
what they need when we’re not there. If we form relationships so students can be
good human beings but not just good students, we must help them understand
productive, positive relationships rather than relationships of power and fear [7].

It is important that educators calibrate tasks and assessments so that success
Is attainable. Vygotsky believed that to operate successfully in the zone of proximal
development, learners need to interact socially with peers who have a greater
understanding of the subject [3].

The kinds of assessments you use also influence attribution and thus
motivation. Rather than focusing on students achieving absolute standards, focus
on individual progress. It is important to note here the connections between
attribution and assessment. To do so, let's look at assessment versus evaluation
and progress versus growth. Although it may be difficult to distinguish assessment
from evaluation this root of the word assess (that is assidere, meaning “to sit beside,
to sit alongside a judge) helps. Assessment means to work beside students,
facilitate their learning, and plan the next step in the learning process - that is, to tell
them what is right, what is wrong, and how to fix it. In contrast, to evaluate means to
judge how well a student performs relative to a standard or to others’ performance
[2]. We must distinguish between assessment and evaluation with a metaphor
comparing assessment to being a coach and evaluation to being a referee. A coach
watches and then helps players improve by giving them strategies, things to work
on, and so on. A referee just tells players how well they did in the game and doesn’t
give suggestions or help them improve. We can’t give students a grade (evaluation)
and expect it to motivate them. We can, however, tell them what is right and wrong
and give them strategies to fix it (assessment), which will allow them to get better. In
other words, we need to do a lot more assessing and a lot less evaluating [5]. Also
teachers need to understand the difference between progress — how well a student
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did in comparison to others in the class — and growth — how well a student did in
comparison to his or her past work. For example, if a student gets a C grade, that
tells us something about how he or she did in comparison to his or her classmates.
If the student got an D on a previous test, however, he or she has grown
tremendously. Motivating students requires measuring and celebrating both
progress and growth [4]. Sometimes it is useful to have a slightly more objective and
systematic measurement of progress and one of the easiest ways of doing this is to
set the learners a test. A test is one method of assessment and has connotations of
a controlled environment, right and wrong answers and learners working in isolation.
However, this is only partially true. Productive skills (speaking and writing) are
almost impossible to test with objectively scored correct answers. Instead, learners
need to produce language, which is then subjectively assessed. While grammar and
vocabulary can be tested with questions that are answered correctly or incorrectly
(such as multiple choice items) it could be argued that these abilities are also best
tested in an integrated way, seeing how effectively learners can communicate. As
well as helping the teacher monitor progress, tests may motivate some learners to
study and revise new language [7].

Teacher does not have to be an entertainer. The focus of the lesson should be
more on the learners than the teacher. However, there are elements of performance
In some aspects of teaching. At certain times teacher needs to be able to address
relatively large groups and to do so confidently. We need to sense when learners
are becoming bored and need a change of focus. Without these very basic
performance skills, lessons may be unsuccessful, however well they have been
prepared. This links with the role of motivator. Part of a teacher’s job is to make
decisions about sequencing activities and how long activities will last. We also need
to control the classroom to ensure that a suitable learning environment is
maintained, should aim to be polite but firm and ensure that learners follow basic
rules [6].

Just as teachers need to be aware of influences that positively affect
motivation, they also need to be aware of influences that negatively affect
motivation. Almost all of the influences listed above have demotivational opposites.
For example, fear, mindless tasks, performance goals, and low self-efficacy all
influence motivation negatively. These influences hinder rather than help students in
classrooms [4].

Conclusion. One of the key determiners in successful language learning is
motivation. While some influences on this are beyond a teacher’s control, there are
things teachers can do to improve and maintain motivation, One way is to
encourage learners to see the benefits of study (or the consequences of failure).
Self-efficacy and self-worth are important constructs in motivation. Instead of
teaching the student that he is bad or that you don't care whether or not he
understands English, why not give him time to calm down, let him know you have
had a similar experience and that throwing a fit isn't a good way to solve problems,
and work together with him to find a solution? Students want to do a good job at
university both academically and socially. We need to help them do so by listening
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rather than telling, understanding rather than judging and being a part of the solution
rather than denying there is an underlying problem.
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KOBWIdHCBKA I. B. Ynpaeninusa knacom ma momueauis aKk Kio4o6i pakmopu y eUKnaoanHi
QH2TTTTICOKOI MOGU.

Cmamms npuceésuena memi YNPABLiHHA KIACOM MA MOMUBAYI K KIIOUO8UM (HAKmMopam y
BUKIAOAHHI AH2TIUCbKOT MOBU. BMinns opeanizyeamu knac mak camo 8ax)ciuso, K i po3yMIiHHsL NPpagul
mosu ma ii eusuenns. bes 6azosux nasuuox ynpaeninma Kuacom OyOb-sKUll YPOK MOdce UWBEUOKO
nepemeopumucs Ha Xaoc.

Inmepaxkmueni memoou Hagyanns — ye Gaxmuunuli cnocio pobomu euumens 8 Kiaci, 2pyni yu 6
0y0b-AKOMY HABYANbHOMY 3aK1adi. Pisnomanimui 6uou OislbHOCMI  00380AI0Mb  GUUMENIO
apaxogysamu IHOUBIOYaIbHI iHmepecu, nompebu cmyoenmie ma cmuii nHasuanus. lLle, 1imosipho,
cnpusmume 3any4eHHI0 ma 3MEHUYE UMOGIPHICMb SUHUKHEHHS MAKux npoonem, AK Hyovea ma
po3uapysanHs, Wo npuzeoosmv 00 no2anoi nogedinku cmyoenmis. Ilpaytorouu 6 epyni, cmyoenmu
NOKpAWYIOMb  KOMYHIKAMUBHI HABUYKU, WO HNPOSAGIIIOMbCL 68 KOMAHOHOMY OyCi ma J1i0epCuii
XapaxkmepucmuKu nesHux inougioyaibHocmeu.

Vnpaeninna knacom Oocsiene ycmixy, Koau 60HO HabyOe MOBHOI Momueayii, sKa €
HatlegheKmusHIiuow 30po€lo y 83aemMo0il KOXHCHOT oounu y ceimi. Dopmysants Momueayii € 20106HUM
3a60aHHAM Y GUKIAOAHHI [HO3EMHUX MO8 cmyodenmam 4u yuHam. Haw mosox moowce Oymu
MOMUBOBAHUTL, KUIO MU NEPeOYBAEMO V 8IONOBIOHOMY emoyiunomy cmani. Hawi emoyii 3naunoio
Miporo enausaroms Ha Haguanus. Cmpax i cmpec € 0eMOmueamopamu, a NOKApawHs ma nyoniuna
002aHa He2amuBHO 6NIUBAIOMb HA AKAOEMIYHY Momueayito cmyoenmis. Buknaoayi nosunni naoamu
VUHAM IHCIPYMEHMU OJisl KOHMPOJIO C80IX eMOYyill.

Teopis ampubyyii cmeepoixcye, WO KOIU MPANIAEMbCs Hegoaua 4Yu YChix, cmyoeHmu
ananizylome cumyayiio, wob eusnauumu ii nepeobauysani npuuunu. Cmyoenmam nompioni peanvhi
00KA3u moeo, wo 3YCULlsl OKYNIAMbCA, WO 8CMAHOBNIEHHS UOT Memu He npuzgede 00 Hegoaui, ujo
BOHU MOJACYMb BOOCKOHATIOBAMUCS, WO 30I0HOCMI MOJICHA pO36USAMU, 1 BUKIAOAYI HNOBUHHI
0onomo2mu im 6 ybomy.

AKicmb cmocyHKie Midic GUKIA0a4amu ma cmyOeHmamy maKodc 6NiUeae Ha npoyec HAGYaHHs .
Momusayis cmyoenmis Modicauea auuie mooi, Koau Mu po3ymMiemMo ix i, cnpagoi, NiKIYEMOCS NPO HUX
5K NpO THOUBIOYATbHOCHEU.

Buou oyinoeanns, axi euxkiaoaui 6UKoOpucmosyloms MmMaxodc 6nIAUAI0OMb HA ampudyyiioo, a
omoice, i Ha mMomusayito. Buxnaoau me mooice cmasumu cmyoeHmam OYiHKU i OYIKysamu, wjo ye
momugysamume ix. OOHAK MU MOHCEMO NIOCKA3AmMuU imM, wo NPasuibHo, d Wo HeNnPasUIbHO, i 0amu im
cmpamezii Ons sunpaenenns (OYiHI8anHsL), Wo 003601UMb M NOKPAUWUMU C80T 3HAHHSL.

Kniouosi cnosa: ynpaeninns kiacom, SUKIA0AHHS AHRIUCLKOI MOBU, MOMUBAYIs, CIMYOeHmU,
8UUMENb, HABYAHHS, CMOCYHKU, IHO3EMHA MOGA.
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